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Reflection on Visiting the King Center
As a second-year teacher at Luella High School, an urban middle-class school in the state of Georgia, and a Black male having graduated from LSU with a Political Science and African and American Studies major, my visit to The King Center was both personally as well as professionally significant. I chose The King Center because it offers a definitive, richly contextualized biography of Dr. Martin Luther King Jr. and the group of activists who mobilized in and around Atlanta. For my African American Studies course consisting entirely of Black students, this site offers a long-overdue primary context for locating the Civil Rights Movement as lived history and not a remote chapter in a textbook.
I learned additional depth of history regarding Dr. King's personal life, his evolving political thought, as well as the dozens of local individuals and organizations whose names and efforts are most frequently relegated to the peripheries of standard curricula. The exhibit, archives, and surrounding text in the Center put into context plans, rhetoric, and grassroots organizing work that extended far beyond the famous speeches. Viewing artifacts and reading current texts yielded new knowledge about relatively unknown Atlanta movement leaders and helped explain the ways in which local organizing was connected to regional and national planning.
I will incorporate this trip into my African American Studies unit in the following tangible ways. First, I will use primary sources as well as materials from The King Center to develop a unit-long examination of Atlanta grassroots activism. Students will analyze Center speeches, letters, photographs, and oral histories to develop timelines and maps tracking activists' networks. Second, I would design a project where students design a mini-exhibition or virtual museum based on artifacts and themes from the visit; the project would conclude with student presentations that exhibit historical interpretation and civic engagement. Finally, I would place brief reflective writing and comparative analysis exercises that challenge students to link King's tactics to contemporary social movements in America and the world in general.
I would include The King Center in instruction because students deserve the best, most accurate, and locally situated resources available. Primary materials from a quality location more thoroughly engage students' critical thinking and historical empathy. For some of my students, who have family and community ties to the histories they are studying, access to authentic narratives validates their cultural identity and allows immersion in the learning process. Making The King Center a part of the classroom is also in alignment with my academic preparation and pedagogical intention: to connect political theory and near practice in intellectually demanding and personally meaningful ways.
To make students interested in the place and its content, I will use teaching methods supporting inquiry, collaboration, and reflection. Students will be given questions and a condensed research agenda before a virtual or on-campus tour. Students will arrive on the tour with notes of observation and possible research questions; they will then finish summarizing findings in small groups through think-pair-share and jigsaw. I will employ document analysis procedures, Socratic seminars, and gallery-walk displays of student projects in such a way that students learn from and critique one another. Unit formative tests, exit tickets, reflection journals, and peer reviews will ensure that the unit has a maximum level of knowledge acquisition as well as civic literacy.



